FUN IN THE MUD 

by Joy Allcock 

Emergent Level 3 

Teacher guide by Joy Allcock

Phonemic Awareness 

1. Rhyming

Recognising rhyme 

Reread pages 6 and 7. Ask students, “Which words rhyme with each other in these pages (slop, drop)?”

“There’s another word in the book that rhymes with slip. Let’s read the book again and see if we can find it (slip, drip).”

Generating rhyme 

Ask students, “Can you think of other words that rhyme with slop and drop (stop, hop, pop, mop, cop, prop etc.)?”

“With slip and drip ( pip, kip, sip, trip, hip, ship, chip, tip, whip, zip etc.)?”

If students need more practice, use some or all of these other words from the story to generate rhyme. 

roll
bowl, hole, mole, foal, stole, coal, goal, pole

dig
pig, jig, big, wig, fig, rig 

jump
bump, rump, pump, stump 

slap
flap, tap, map, cap, gap, lap, nap, wrap, sap, zap 

home
foam, comb, dome, gnome, roam 

way
pay, say, hay, lay, gay, ray, stay, play, bay, clay, day, Fay, grey, may, neigh, pray, tray 

all
fall, ball, mall, hall, tall, call, Paul, stall, wall 

2. Recognition and pronunciation of sounds 

Recognising the same initial sound 

Choose a focus sound for students to listen to as they or you reread the story. Students raise their hands or clap when they come to a word that starts with the same sound. If you are reading, emphasise the initial sound as you read the word.

If you want to use this activity to build knowledge of sound–letter connections (see the Phonics section below), write the words the students find on the board, reread the sentence the word came from and then keep reading. 

For example:

“We’re listening for a word that begins with a ‘d’ sound. You can hear it at the start of dog – ‘d’, dog.” 

These initial sounds are repeated in this story: 

‘d’
dig, drip, drop 

‘s’
slip, slap, slop*

* These three words all begin with the same two sounds – those of the ‘s’ ‘l’ blend. Therefore you could ask your students to listen either for words that begin ‘s’ ‘l’ or for words that begin with ‘s’ only. 

Generating words that begin with the same initial sound 

Use any word from the story to generate groups of words that begin with the same sound. 

For example:

“Listen to this word – fun. What’s the first sound you can hear in fun? That’s right, it’s a ‘f’ sound. Who can think of another word that starts with ‘f’ (food, phone, five etc.)?” 

Recognising the same sound at the end of words
Several words in this story end with a ‘p’ sound. 

The first word is slip. Ask students, “What sound can you hear at the end of slip (‘p’)?” Ask them to listen as you reread the story and raise their hands if they hear another word that ends with a ‘p’ sound (jump, slap, slop, drip, drop). 

You could extend this activity by asking students if they can think of other words that end with a ‘p’.

3. Manipulating sounds 

Word building by manipulating onsets 

New words can be made by swapping the onset of a word. One-syllable words lend themselves to this task. You can use many of the words in this story to create new words by changing the onset. 

For example:

“Listen to this word – fun. What new word would we make if we swapped the ‘f’ in fun for a ‘b’ (bun), the ‘f’ in fun for a ‘w’ (won/one), the ‘f’ in fun for a ‘r’ (run)?” and so on. 

You could do the same with other words. 

roll
‘b’, ‘f’, ‘k’, ‘g’ 

jump
‘l’, ‘p’, ‘b’, ‘r’, ‘s–t’, 

way
‘p’, ‘h’, ‘f’, ‘g’, ‘s–t’, ‘p–r’, ‘p–l’, etc.

Word building by manipulating final sounds 

It is also possible to make new words by swapping the final sound of a word.

For example:

dig

“Listen to this word – dig. What new word would we make if we swapped the ‘g’ in dig for a ‘p’ (dip), the ‘g’ in dig for a ‘n’ (din), the ‘g’ in dig for a ‘m’ (dim)?”

slap

“What new word would we make if we swapped the ‘p’ in slap for a ‘t’ (slat), the ‘p’ in slap for an ‘m’ (slam), the ‘p’ in slap for a ‘sh’ (slash), the ‘p’ in slap for a ‘b’ (slab), the ‘p’ in slap for a ‘k’ (slack)?”

Phonics 

NOTE

In Fun in the Mud, students will meet a digraph for the first time in this series. A digraph is a spelling pattern where two letters represent a single sound. The easiest way to introduce digraphs is to start with words in which two of the same letters represent one sound (dress, glass, mess, egg, all, ball, wall). 

1. Find letters/spelling patterns that represent sounds 

Fun in the Mud contains two words that have a double l for the ‘l’ sound: all and roll. You could use the ‘l’ sound to teach this doubled letter digraph. Explain, “As we read this story, we are listening for words that have a ‘l’ sound in them. If you hear this sound in a word, raise your hand and we’ll write the word on the board.”

For example:

When you come to slip, ask, “How many sounds can we hear in slip – ‘s’ ‘l’ ‘i’ ‘p’?” 

Draw four Elkonin boxes on the board and then write slip beside them. 

slip 


Repeat this step with each word the students find that contains a ‘l’ sound 

roll 


slap 

slop 

all 
Students then help fill in the spelling patterns for each sound in the appropriate sound box. 

slip 

roll 

slap 
slop 

all 



Students then circle the sound boxes that represent the ‘l’ sound. They will find out that the ‘l’ sound can be written with one l or two. The same sound has two different ways of being written. They might find other ways too! 

2. Link to handwriting 

Based on the letter or letter patterns that represent the sound you have been working with for handwriting practice, choose words from the story to be part of this practice. 

l
l
l
l 

ll
ll
ll
ll 

slip
slop
slap 

all
all
roll
roll 

3. Link to spelling 

Play a word building game. First, generate rhyming words or make new words by swapping onsets and adding sounds. Then either write the words on the board – one sound at a time – or use magnetic letters to build the new words you are making. Make sure your students can build words with sounds before you work with letters. 

For example:

“We can hear two sounds in all – ‘or’ and ‘l’.” Draw two Elkonin boxes and write the a in the ‘or’ box and the double l in the ‘l’ box.

One option is to continue writing words on the board this way.

Alternatively ask a student to choose the magnetic letters to represent the sounds in all. “We could make some new words by adding a sound at the beginning of all. What word would we get if we put a ‘f’ in front of all (fall)? Who can find me the letter that we use to write the ‘f’ in fall?” 

The student chooses the f and puts it in front of the other magnetic letters that represent all. 

“Now we’ve written fall.” 

Repeat this procedure with other single sounds (‘h’, ‘b’, ‘w’, ‘m’, ‘t’ etc.), making the new word and then asking students to choose the letter for the new sound.

Vocabulary Development

1. Word meanings for vocabulary in text

mud
What is mud? What is it made out of? When would we see lots of mud? Where would we see lots of mud? What colour is mud usually? Have you ever been muddy? Tell us what happened. 

2. Alternate meanings for the same words 

slap
What does slap mean? Does it have the same meaning in this story when it says, “We slap and slop the mud”?

3. Generating synonyms 

slip

What is another word we could use instead of slip in a sentence such as, “We slip in the mud”? 

Does the other word mean exactly the same thing (e.g. fall versus slip)?

4. Changing the tense 

jump

When I say, “I jump”, I mean it is something I am doing now. Everybody stand up and we’ll all jump in the mud. Jumping in the mud is something we are doing now!

What would I say if I was telling Mum or Dad the next day about what we just did? 

I would say, “Yesterday at school we all … jumped in the mud!” 

We jump in the mud (demonstrate action). Yesterday we all jumped in the mud. Listen to how the words sound different at the end – jump, jumped. 

dig

When I say, “I dig”, it means something I am doing now. Let’s all dig in the mud! 

What would I say if I was telling Mum or Dad the next day about what we just did? 

I would say, “Yesterday  at school we all … dug in the mud!” 

We dig in the mud (demonstrate action). Yesterday we all dug in the mud. 

Write these words on the board. Show the ed pattern that is added for the past tense of jumped and how dig changes to dug for the past tense. 

Comprehension 

1. Monitoring comprehension and answering questions 

Fun in the Mud is a fairly simple story but says nothing about how or why the boy and the dog slipped in the mud or where they were. 

To draw readers into the story and bring experiences from their own lives to the discussion, ask questions such as, “What happened? Why did it happen? Where could they have been?”

Use the expressions on the faces of the characters to develop skills with inference.

For example:

What do you think the mother was thinking when the boy and his dog came home? How do you think she felt? How do you know she felt like this? How do you think the mother was feeling at the end of the story? How do you know that?

The students’ answers may be more to do with their own experiences than with what they see in the picture. If they say the mother was angry, for example, encourage them to infer further with questions such as, “Does she look angry in the picture?”

2. Recognising story structure, summarising and using graphic and semantic organisers 

Use the narrative storyline diagram that follows to show the events in the story, asking questions to help students identify and summarise the story structure.

For example:

What happened first? Then what happened? What happened when they first got home (use the picture to show this)? How did the story end (use the last picture for this)?

The narrative story structure 


















 

Display a web organiser (see the example that follows) and ask students for their ideas – first about the plot, then about the characters, setting, problem and solution, and finally about the theme. The problem and the theme will take some discussion to help students see what is below the literal level. 

For example:

Students may say the problem is that the boy and the dog got muddy. Encourage them to look deeper with questions such as, “Why is this a problem?”. They may respond, “Because the boy might get into trouble, his clothes might be dirty, his mother might be angry ...” That is, they will recognise that it is what getting muddy might mean that is the real problem, not the “getting muddy” in itself.

The theme could be a number of possibilities. Identifying one requires applying what has been learned about the story to real life, which is a difficult concept for many young children to grasp. Those who have good language comprehension skills may manage it though. 

Web organiser















Reference: Dymock, S. 2007. Comprehension Strategy Instruction: Teaching narrative text structure awareness. The Reading Teacher, 61(2), pp. 161–167 

Fluency 

1. From story to play

Transform the story into a short dramatic play. A narrator reads each page and the students in the reading group take parts and act out what is happening. You have the option of either giving only the narrator a speaking part or asking students to make up their own lines to create a play with several different speaking roles. 

2. Personalising the story

Using the template that follows, students draw pictures of what they would do in the mud and fill in the sentence underneath it with the verb that describes what they are doing. 

For example:

I jumped in the mud. 

I slipped in the mud. 

At the top of the page they complete the title (____________’s Fun in the Mud) with their name (e.g. David’s Fun in the Mud).

3. Word cards

Photocopy the words onto cardboard and cut them up.

High-frequency words

Students could read the cards as an independent activity in pairs or in groups. One approach is for one student to hold up each card and the other student(s) to read the words. Alternatively “deal” out the cards to students in the group. Each student places their words face down. In turn, students turn over one card and has a try at reading it. If the student can’t read their word, someone else in the group has a try.

Students could also match the cards to the words in the story as they reread it.

Phonics focus words

Make up a chart or poster of words with doubled letters, writing all and roll on it from this story. Students add words with doubled letters as they come across them in their reading and writing.

Decodable high-frequency words

	we
	    in
	  jump 


	   and
	   all
	   


                Non-decodable high-frequency words

	   the
	   way
	  home


Phonics focus words
	roll

	    all
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��                                         Arrive home covered in mud – mother shocked�                                                                                                                    Have a bath to get cleaned up �                                   Slap and slop the mud��Jump, roll, dig in the mud���Slip in the mud





Problem�The boy and the dog are muddy. Will the boy’s mother be angry?��Resolution�The mother gives the boy and the dog a bath. She is not angry.





Setting�A muddy place. �Add ideas of where this might be from students’ suggestions.





Theme�Having fun can cause a problem, or�sometimes what you think is a problem, turns out not to be.





Characters


The boy�The dog�The mother





Plot�The boy and his dog slipped in the mud. They played in the mud. They got covered in mud. They went home. The boy’s mother was shocked. She gave the boy and the dog a bath.








