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Phonemic Awareness

1. Deleting sounds

Initial sounds

What word would we make if we said Cam without the ‘C’ – am
face without the ‘f’ – ace

brush without the ‘b’ – rush

dark without the ‘d’ – ark

think without the ‘th’ – ink

Final sounds

What word would we make if we said went without the ‘t’ – when

story without the ‘y’ – store
light without the ‘t’ – lie
tried without the ‘d’ – try

2. Making new words

What new word would we make if we swapped the ‘g’ in ghost for: 

‘t’ – toast

‘r’ – roast

‘m’ – most
‘b’ – boast
What new word would we make if we swapped the ‘b’ in bed for:

‘l’ – led

‘r’ – red
‘f’ – fed
‘h’ – head
What new word would we make if we swapped the ‘m’ in Cam for:

‘t’ – cat
‘b’ – cab
‘n’ – can
‘p’ – cap
What new word would we make if we swapped the ‘k’ in dark for:

‘t’ – dart
‘n’ – darn
What new word would we make if we swapped the ‘d’ in heard for:

‘b’ – herb

‘t’ – hurt
3. Reversing sounds in words

What word would we make if we said the sounds in these words backwards:  

(e.g. meet ‘m’ ‘ee’ ‘t’  – ‘t’ ‘ee’ ‘m’ team)
Cam – mac

dark – card

made – dame
cat – tack
Phonics

NOTE 

The th spelling pattern represents two sounds in words – a voiced ‘th’ sound (as in this, that, the) and an unvoiced ‘th’ (as in think, through, thought).

The two ‘th’ sounds are easily confused with the ‘f’ sound so it is worth showing students the differences in pronunciation between them. The ‘th’ sounds are made with the tongue between the teeth whereas ‘f’ is pronounced with the tongue inside the mouth and air forced between the top teeth and the bottom lip.

1. Introduce the two ‘th’ sounds

Say these words and ask students to listen to the first sound that they all start with:

think, through, throw, thing, thunder, thousand

Practise making the sound. Ask students to repeat the words after you and to listen to the ‘th’ sound at the start of these words. Show them how to make the sound with their tongue between their teeth and just air as they pronounced the unvoiced ‘th’.

Now say these words and ask students to listen to the first sound that they all start with:

the, this, they, then, them, there

Practise making the sound. Ask students to repeat the words after you and to listen to the ‘th’ sound at the start of these words. Show them how to make the sound with their tongue between their teeth and to place their fingers on their throats to feel the noise made in their throat as they pronounce the voiced ‘th’.

You can use the phonics focus cards included with this guide to help students differentiate between the two ‘th’ sounds. Students can sort them into two groups according to the pronunciation of the th spelling pattern.

2. Brainstorm words that contain the ‘th’ sounds 

Brainstorm words that start with ‘th’. Write a few of them on the board. The words identified could begin with either the voiced or the unvoiced ‘th’ sound.

Brainstorm words that end with ‘th’. Most of these words will be the airy, unvoiced ‘th’ sound (moth, both, path, bath, breath, teeth, tooth, fourth) but not all of them (with). 

Brainstorm words that contain ‘th’ inside them. This is much more difficult so you may need to give some clues to help students identify some of the following words task: 

mother, brother, other, father, something, everything, anything, frothy, maths, clothes, weather, Catherine

3. Look for the spelling patterns for the ‘th’ sounds

Count the sounds in that. Draw three sound boxes on the board.


Ask students to help you write each sound in its sound box.


Circle the box that contains the ‘th’ sound. How is it written?

Repeat this process with moth.

Count the sounds in moth. Draw three sound boxes on the board.

Ask students to help you write each sound in its sound box.


Circle the box that contains the ‘th’ sound. How is it written?

Write the spelling pattern on the board.


th

4. Find the words that contain the ‘th’ sounds in What was that?
Read What was that? aloud and students to listen for words that contain either of the ‘th’ sounds. When the book has been read, go back and re-read it, a page at a time. Ask students to identify the ‘th’ words on each page and write them on the board in two lists – voiced ‘th’ and unvoiced ‘th’ words. Ask students to identify the spelling pattern for the ‘th’ sounds in each word. Write the words on the board and highlight the spelling pattern in a different colour as students identify them. 

Vocabulary Development

1. Categories

Think of as many words to do with going to bed as you can: cleaning teeth, pyjamas, slippers, hot-water bottle, sheets, blankets, duvet, pillows, teddy, book, read, cuddle etc.

Think of as many words to do with sleeping as you can: dreaming, nightmares, tired, relaxing, snoring etc. 

Think of as many words for things you might find in your bedroom as you can: bed, toys, chest of drawers, wardrobe, curtains, window(s), desk, chair, table, clothes, mirror, pictures, door etc.

Think of as many words to do  with the dark as you can: scary, shadows, black, moon, stars etc.

Think of the names of as many insects as you can.

2. Same and different

How is a light the same as a lamp? How is it different?

How are curtains the same as blinds? How are they different?

How are moths the same as butterflies? How are they different?

3. Word meanings

How else could we use the word turned? What does it mean now?

What is a shadow? Where can we see shadows? When can we see shadows? What would make the shadows move through the curtains? 

Do shut and close mean the same thing? Think about ‘Shut your eyes’. What other things can you shut or close?

How do you hold your breath? If you hold your breath, is it the same thing as holding someone’s hand. What else can you hold? What do you think hold can mean?

Comprehension

1. Before reading

Introduce the book by talking about ‘going to bed’. What rituals are associated with ‘going to bed’? What do you do:

· before you go to bed?
· after you go to bed? 
How do you feel:

· before you go to bed?
· after you go to bed?
Do you like going to bed?

Look at the cover picture. How is the boy feeling? What do you think the story is about? 

Read aloud  the synopsis on the back cover to the class.

2. During reading

Ask questions, such as the following, to check understanding and to access and develop background knowledge.

Pages 2–3
Do Mum or Dad read you a story when you go to bed? 

Pages 4–5 
Is it dark in your room when they turn out the light? How do you feel? Why?


How do you think Cam is feeling? How do you know that?

Page 6
Do you go to sleep straight away? What do you think is stopping Cam going to sleep straight away. What did he do to try to go to sleep?

Page 7
What could have brushed across Cam’s face?


Is there anything in your room that scares you?

Pages 9–10
How does Cam feel when he hears the noise in the wardrobe? How do you know this? Have you ever heard noises in your room and you didn’t know what had made them?

Pages 11–14
Do you think Cam was right to think the noises could have been made by a ghost or a pirate or a snake? Why do you think that? What do you think could have made the noise?

Pages 15–16
How do you think Cam felt when he knew what the noise was? How do you know that? How would you have felt?

3. After reading

Ask questions such as the following to establish and build on understanding.

Page 8
“It was only a moth.” Why only? What else could it have been? Are there any other insects that can disturb you at night? Why might they be a problem? What can you do to prevent them being a problem?

Page 16
Cam looks happy. Why? Why did his cat making a noise scare him? Which is scarier: The noise, or  not knowing what is making the noise?
What could Cam do tomorrow night so that he can go to sleep without worrying?
(Ask Dad to leave on a light, check inside the wardrobe and shut the door before turning off the light. Leave the bedroom door open a bit. Ask Dad not to read him a scary story before he goes to sleep.)

Independent activity

Using the ‘Before I go to sleep’ activity sheet included with this guide, ask students to show and tell what they have to do before they go to sleep.

This sheet gives some suggestions.

Students draw pictures and write either:

1.
their own sequence of events for going to bed; or
2.
a sequence of events for Cam before he went to bed. 

4. Retelling and sequencing

Photocopy the pages of the book. Separate the text from the images. 

Students arrange the pictures in order to retell the story. They can retell the story in their own words orally or in writing.

Students can either arrange the text in the sequence of the story and read it, or match the text to the correct pictures to retell/reread the story.

Fluency

Students can use the accompanying activity sheet ‘A noise in the wardrobe’  to draw pictures and write a sentence about what could have made the noise in the wardrobe. Ask students to re-read pages 9 to 16. They could choose to draw and write about one of the wardrobe visitors from the book, or they could come up with their own ideas of what could be in the wardrobe. When they have finished, each child then shows their picture and reads what they have written to their group or the class. 

Word cards 

Photocopy the word cards onto cardboard and cut them up. 

High-frequency words

The high-frequency words are grouped into decodable words and non-decodable words.

Students could read the cards as an independent activity in pairs or in groups. One approach is for one student to hold up each card and the other student(s) to read the word. Alternatively “deal” out the cards to students in the group. Each student places their words face down. In turn, students turn over one card and attempt to read it. If the student cannot read their word, someone else in the group attempts it.

To prepare for a game of snap, make duplicate sets of the cards. Shuffle the cards and deal them out to a pair or group of three students. Each student reads the word as they place it on the pile. All students aim to ”snap” any pair of words that appears on the pile.

Phonics focus cards

When you prepare the phonics focus cards, print them out in colour or use a blue marker pen to colour-code the spelling patterns for the ‘th’ sounds. The th spelling pattern can be pronounced in two ways – with voice (that, this) or with air (think, both). See the Phonics section above for further information. 

Students can sort the phonics focus cards into two groups – those that sound like that (with voice) and those that sound like think (with air). They can add other word cards to the collection as they find them during their reading and writing. 

Students can also sort words into those that start with ‘th’, end with ‘th’ or have ‘th’ in the middle of the word.

Voiced ‘th’ words in What was that?             Unvoiced ‘th’ words in What was that?
then, there, them, the, that, another
through, both, think, something, moth, breath, thought, Theo
A noise in the wardrobe 

Draw some pictures of what could be making the noise Cam heard in his wardrobe. It might be something in the story or something else. 

Then Cam heard a noise from the wardrobe.












Before I go to sleep
These are the things I do before I go to sleep:

	1.







_______________________

_______________________
	2.







_______________________

_______________________

	3.







_______________________

_______________________

	4.

_______________________

_______________________


Do you …

* read a story?
* have a bath or shower?

* put on your pyjamas?
* close the curtains?

* clean your teeth?
* brush your hair?

Decodable high-frequency words

	went
	to
	him

	a
	then
	he

	off
	the
	it

	was
	in
	and

	not
	to
	think

	them
	only
	from

	has
	be
	made

	by
	inside
	my

	room
	
	


Non-decodable high-frequency words

	when
	there

	through
	eyes

	something
	heard

	could
	another

	were
	about

	thought
	


Phonics focus words

	that
	then

	through
	the

	think
	them

	something
	breath

	another
	Theo

	there
	both

	moth
	thought
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����������That something could be a _____________________ .



























































That something could be a _____________________ .
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