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Phonemic Awareness

1. Rhyming

A number of one-syllable words in A Bug in a Jug can be used to generate rhyme. Choose any of those from the following list and ask students to think of words that rhyme with each one.

fox
box, blocks, clocks, locks, mocks, knocks, ox, rocks, socks, woks, shocks

dog
cog, fog, hog, jog, log
rat
bat, fat, cat, hat, mat, pat, sat, scat, slat, that, chat, vat 
hen
Ben, den, Glen, men, pen, ten, when, then

bug
dug, hug, jug, mug, pug, rug, tug, chug, shrug, thug
fun
bun, done, gun, none, run, sun, ton, won
The creatures in this book were chosen because their names are written with one letter for one sound (‘b’ ‘u’ ‘g’, ‘h’ ‘e’ ‘n’). Similarly you could use the names of many other creatures to generate humorous rhyming sentences, expanding the range beyond a simple letter–sound match. After you read out the start of a sentence that contains one of these names, students guess a fitting rhyming word to complete the sentence. 

I was out walking one day when I saw …

a goat who wore a red ____________ (coat) 
a cat who sat on a ____________ (mat, hat, bat, rat)
a moose who had a tooth that was ____________ (loose)
a bird in a race who came ____________ (third)
a spider who tried to grow ____________ (wider)
two parrots who like to eat ____________ (carrots)
a sheep who made a noise like a ____________ (beep)
a pig who wore a ____________ (wig)
a lizard who lived with a ____________ (wizard)
a bear who sat on a ____________ (chair, pear)
a lion who likes to ____________ (iron)
a fish who lives in a ____________ (dish)
a calf who likes to ____________ (laugh)
a mouse who lives in a ____________ (house)
three ants who like to wear ____________ (pants)


Discuss these sentences to build vocabulary knowledge and to generate ideas for writing. See the Vocabulary Development section below for further notes.

2. Hearing sounds in words

Focus on words that start with the same sound. Give students a sample word, then ask them to think of words that start with the same sound.

For example:

“What sound does fox start with (a ‘f’ sound)? What other words can you think of that start with ‘f’ (feet, fingers, food, fly, father etc.)?” 


Other sounds to try:

‘d’ as in dog

‘k’ as in cup

‘h’ as in hat

‘p’ as in pen

Phonics

NOTE

In A Bug in a Jug the aim of the phonics instruction is for students to discover that the sounds that make up words can be written down using letters of the alphabet. When each letter (from left to right in the word) is turned into a sound and the sounds are blended together, students will hear the pronunciation of the word and know what it “says”.


The picture that relates to the content word on each page is hidden under a flap so that students cannot use the picture to guess the word. Students are learning to turn letters into sounds and sounds into words. They are learning that the letters in a word will give them the information they need to pronounce it.

If students need to learn the principle of decoding one letter at a time, you can use A Bug in a Jug to teach this. You can sound out any word in this book, one letter at a time. 

For example: 

A pup in a cup has fun.

Choose the rhyming content words (pup–cup) to teach students that each letter represents a sound and that by blending the sounds together, they can pronounce the word.

“The p sounds like ‘p’, the u sounds like ‘u’ and the p sounds like ‘p’ – ‘p’ ‘u’ ‘p’. If we squash these sounds together, what word would we get? Pup! 

“Let’s try it with this word now. The c sounds like ‘k’, the u sounds like ‘u’ and the p sounds like ‘p’ – ‘c’ ‘u’ ‘p’. If we squash these sounds together, what word would we get? Cup!

“A pup in a cup has fun!

“Do you think we are right? Let’s lift the flap and see if we are. Yes, there is the pup in the cup.”

You could repeat this strategy with all the rhyming content words in A Bug in a Jug.

If you are using the Talking Pen, drag it slowly across the letters in the rhyming content words (pup–cup, fox–box, hen–pen, rat–hat, bug–jug) to hear each sound pronounced separately.

Vocabulary Development

Use the creatures in the book and the rhyming sentences that you and the students created (see the Phonemic Awareness section above) to build vocabulary knowledge and background knowledge.

Choose any sentence from the book or from the rhyming sentences and discuss the meanings of the words.

For example:
A hen in a pen has fun. Look at the pen in the picture. Is it the sort of pen a hen would usually be kept in? What kind of a pen is it? What is it for? Where would a hen usually live? Have any of you ever collected eggs from a hen? Where do we get our eggs from? What other pens do you know about?

A spider who to grow wider. What does it mean – to grow wider? Could a spider grow wider? How could a spider make itself look wider? How could we make ourselves look wider? What is the opposite of wider?

Comprehension

On each page in this book, you could discuss aspects of the picture in ways that build vocabulary knowledge, draw out students’ experiences and generate questions.

For example:

A fox in a box has fun. What is a fox? Where do they usually live? Describe a fox.

A dog in a fog has fun. What is a fog? Who has been in fog? What was it like? Why is the dog wearing a torch on his head? Why would someone wear a torch on their head instead of holding it in their hands? Who might wear a torch on their head like this?

A pup in a cup has fun. What is the pup riding in? Has anyone been on a fairground ride like this? What was it like?

A rat in a hat has fun. How is a rat different from a mouse? Do you think this is a pet rat? How do you know that? Do any of you have a pet rat? What is it like?

A bug in a jug has fun. Why did the boy pull his glass away? Would you drink something that has had a bug in it? What bugs do you know about?

Fluency

1. Illustrating sentences

Use the sentences from the book and the rhyming sentences that you and your students created (see the Phonemic Awareness section above) as story starters. Read out all these sentences again and ask students to each choose one sentence they would like to draw a picture about.

You may need to go to each student individually to reread the sentence they have selected. Write the original sentence – or a related sentence that students make up – on each student’s page (or students write or copy the sentence if they are able to).

If students illustrate their sentences on individual sheets of paper, you could make them into a class book which students can then read independently.

2. Word cards

High-frequency words and content words

Cut up the content words and high-frequency words and make them into cards for use in a variety of activities.

Students could read the cards as an independent activity, working in pairs or in groups. One approach is for one student to hold up each card and the other student(s) to read the words. Alternatively “deal” out the cards to students in the group. Each student places their words face down. In turn, they turn over one card and have a try at reading it. If a student can’t read their word, someone else in the group has a try at it.


You could make duplicate or triplicate sets of the words for students to sort into matching piles.
	a
	has
	fun

	in
	
	


	pup
	cup
	fox


	box
	hen
	pen

	rat
	hat
	bug

	jug
	dog
	fog


